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ABSTRACT 
This study aimed to (a) describe aspects in descriptive notes that teachers do on student 
report cards, (b) describe the efforts of teachers in making descriptive notes on student 
report cards, and (c) examine the teacher's encouragement power in descriptive notes on 
report cards against students. The research information was obtained through survey 
method towards teachers, students, and parents in Gembala Baik Senior High School, 
SantunUntan Senior High School, and Senior high school in Sukadana, Kayong Utara 
district, in the form of questionnaire, interview, and documentation. From the result of the 
study it could be explained that teachers have written the aspects of knowledge, skills, and 
attitudes in student report cards balanced in the descriptive record, the teacher mentioned: 
the name of the student, behavior, things that need improvement, attitude, saying 
"congratulations", avoiding negative labels, and encouraging words. In addition, “Some 
teachers” let the application provided to make the descriptive notes. Moreover, only "a 
small part" of the teacher who was convinced that the notes have encouraged students 
actually. Therefore, the descriptive notes was “less effective”. 
 





The curriculum 2013 requires teachers 
to make descriptive notes on student report cards. 
Arief Rachman (Ukim Komarudin, 2015: 72) 
calls it a qualitative report card. Qualitative report 
cards or qualitative records are records of 
students' character development in learning at 
school. Qualitative report cards (descriptive 
notes) made by the teacher narratively on student 
report cards are an effort to complete the learning 
outcome information so that each student is 
motivated to progress. According to Semi in 
(Panjaitan, 2015), narrative is a conversation or 
writing that aims to convey or tell a series of 
events from time to time. 
Furthermore, Arief Rachman called it 
"Encouragement". Encouragement can be 
interpreted as encouragement, encouragement, or 
something encouraging (Hornby, 1995). In other 
terms it can be interpreted as a stimulant, which 
is something that becomes a whip for improving 
achievement or morale (learning, etc.); 
driver(Depdiknas, 2000). Research conducted by 
(Claessens et al., 2016) showing that a positive 
relationship between teachers and students can 
influence learning activities. If it is related to the 
results of study that children, on average received 
460 (86%) negative comments or criticism and 75 
(14%) positive comments or support every day, 
the teacher's descriptive notes on student report 
cards could have a positive impact or negative 
(Canfield, 1990). Jack Canfield (1990) also said 
that continuous negative feedback is very 
(Received: January-2019; Reviewed: February-2019; Accepted: March-2019; Published: April-2019) 
 
50  |  Vol 5 No 1, April 2019 
 
 
dangerous because it causes "learning 
stagnation". (Abrar et al., 2018) also stated that 
negative comments from teachers can also 
prevent students from being active in learning. 
This study used the word encouragement as a 
useful indicator (effectiveness) of the teacher's 
descriptive notes on student report cards. The 
review of the power of encouragement of the 
teacher's descriptive record will be seen mainly 
from the side of the teacher, students, and parents 
of students. 
About the procedures for evaluating 
students in schools that use the curriculum 2013 
is  regulated in the Regulation of the Minister of 
Education and Culture (Permendikbud) No. 23 of 
2016 (regarding Educational Assessment 
Standards). In the Minister of Education and 
Culture, assessment of learning outcomes 
includes assessment of attitudes, knowledge, and 
skills. Attitude assessment is carried out through 
stages; (a) observe the behavior of students 
during learning, (b) record the behavior of 
students using the observation / observation 
sheet, (c) follow up on the results of observations; 
and (d) describe the behavior of students. 
Attitude assessment is an activity carried out by 
the teacher to obtain descriptive information 
about the behavior of students. The peculiarity of 
the assessment in the curriculum 2013 is the need 
to do and report descriptive information about the 
attitudes of students in report cards. 
Descriptive notes will be effective if the 
teacher provides written and verbal support to 
improve students' self-motivation to learn. The 
teacher does not teach but prepares a good 
learning environment for students. Giving a 
positive vocabulary "let's do it" "do it, continue 
to find it finally", "keep your performance 
awake". The impact of providing teacher support, 
children become confident, empathy, 
expectations and self-actualization (Joyce & 
Early, 2014). According to humanistic learning 
theory, human nature has a strong urge to achieve 
more than a safe and static existence. This basic 
tendency to reach the highest potential even when 
faced with internal and external obstacles will 
still be carried out. Humanistic ideas can be 
summarized as follows: (1) everyone has the 
capacity to develop; (2) everyone has the freedom 
to choose their life goals; (3) emphasizing the 
quality of life; (4) everyone has the ability to 
improve their quality of life; (5) everyone has a 
positive self-image and good self-understanding; 
(6) self-actualization is an encouragement to 
develop full potential as individuals (Corey, 
2011). 
According to Jacobs (2012) the skill of 
giving verbal touch psychologically is the basic 
skill of a teacher who must be mastered in helping 
students. According to (Walberg & Greenberg, 
1997) the social environment is the main 
psychological determinant that influences 
academic learning. Research showed that the 
quality of relationships with teachers is the most 
important factor in relation to comfort in learning 
or not (Hagenauer, Hascher, & Volet, 2015). The 
creation of social relations through the 
descriptive notes of the right teacher is expected 
to be able to bring positive emotions to students 
in learning. The teacher's job is to teach, educate, 
train and guide. For that according to scaffolding 
design, teachers should design learning using the 
5 C model, namely: communication, colla-
boration, control, creativity, consistency (James, 
2010). Through communication, students learn 
about listening, observation, thinking and 
speaking. Collaboration builds teacher 
involvement and parents' commitment (Povey et 
al., 2016). Control by building no punishment, 
commitment and accepting the consequences of 
his actions. Creativity with teachers is not 
discriminatory, respecting each student's 
progress. Consistency with the demands of 
providing descriptive support and hope for 
change is easy for students. Scaffolding is a 
mechanism for providing support to help students 
take responsibility according to developmental 
tasks in the proximal developmentzone so that 
they have the opportunity to resolve 
independently (Slavin, 2009; Belland, 2014; 
Belland, B. R., Walker, A. E., Olsen, M. W., & 
Leary, 2015; Lin, T. C., Hsu, Y. S., Lin, S. S., 
Changlai, M. L., Yang, K. Y., & Lai, 2012). 
The right teacher description is a 
learning process for students who can motivate 
themselves to be more academically advanced. 
All the knowledge we obtain is the result of our 
own construction (Gagnon & Collay, 2001). The 
role of the teacher is the learning designer 
(Prawiradilaga, 2004). One of the teacher's roles 
is to design teacher's description notes in report 
cards that can be measured and carried out by 
students. Collaboration between teachers and 
parents should be carried out to realize teacher 
records. Megawangi (2004) explains that 
parenting is the process of creating an atmosphere 
of teaching and learning activities emphasizing 
towards warmth rather than towards emotions. 
Parenting is the best way for parents to educate 
children as a manifestation of a sense of 
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responsibility to the development of children's 
education (Ceka & Murati, 2016). For parents, 
report card comments can gradually "distract" 
them from the row of numbers and also the child's 
ranking. Admittedly or not, until now the 
majority of parents in Indonesia still emphasize 
the value obtained by children and also compare 
the abilities of children with their friends. Well, 
the narrative written by the teacher can change 
their paradigm that not only symbolic numbers 
need to be considered, but also the attitude of 
learning and also the ability of socialization, 
creativity, and other aspects. While for the 
teacher, the comments he wrote could be a means 
of reflection to what extent the learning and 
guidance he provided had succeeded in 
increasing the development of his students 
(Nicol, 2010). As with parents, the comments can 
also remind the teacher again to pay attention to 
the development of students in a holistic manner 
(Mona, 2012). 
In reality, this descriptive assessment is 
left to the application (computer system), not 
done by the subject teacher or homeroom teacher. 
According to LJ (Gembala baik High School 
Teacher, 2018), this was due to the large number 
of subjects, basic competencies, indicators, and 
the number of students to be noted. 
In the Curriculum 2013, the Director 
General of Primary and Secondary Education, 
Hamid Muhammad mentions the difficulties 
faced by teachers in evaluating student learning 
outcomes, among others; (1) there are still many 
teachers who experience difficulties in assessing 
spiritual attitudes (KI-1) and social attitudes (KI-
2), (2) there are still many teachers who are not 
accustomed to using several assessment 
techniques, such as portfolios and projects in 
conducting skills assessments, (3) schools have 
difficulty in determining the interval of the 
predicate of knowledge and skills that refers to 
KKM for the minimum limit of C, and (4) 
understanding and implementation of remedial in 
schools are still many different perceptions. The 
portfolio for assessment is the main factor that is 
very suitable for authentic assessment, assessing 
student performance according to its potential 
(Baird, Gamble, & Sidebotham, 2016). 
Furthermore, Dalman (2015) said that writing is 
basically a skill to record thoughts into written 
form using a particular system so that the 
message written by the teacher in report cards can 
be understood by students. 
Recognizing the difficulty of filling out 
these descriptive values, the government 
provides tutorial videos, for example for 
elementary schools. However, the teacher (LJ, 
Thursday, April 26, 2018) explained that filling 
out descriptive notes on student report cards was 
"difficult and complicated." Especially if the 
writing was tailored to the unique needs of 
individual students is a psychological aspect that 
can encourage someone to do something is 
"motivation" (Maslow, 2013). The accuracy of 
teachers in providing support to students can 
examine the potential of students, according to 
the opinion of Vigotsky (Astuti, 2015) says 
education provides an impact in developing to 
improve knowledge, skills and competencies. 
The high school simplifies the applications 
provided by the government and makes 
"machine" applications for descriptive records of 
student report cards to make it easier. Carried out 
continuous studies to develop themselves, this is 
in accordance with the education technology 
area, namely "Studies (studies) and ethics-based 
practices in facilitating learning and improving 
performance by creating, using, and managing 
appropriate technological and resource processes 
(AECT in Pribadi, 2018). 
From the description of the background 
of the research above this study will focus on 
"how much power the descriptive record of the 
teacher on the student report card influences 




 This research is survey research, because 
it will get information from schools, teachers, 
students, and parents who are selected by area 
sampling, aiming, and stratified techniques. 
The stages of determining respondents 
are determining (1) area (district / city), (2) 
school, (3) class, (4) teacher, (5) students, and (6) 
parents of students. Of the 14 districts / cities, 
researchers chose the city of Pontianak as a 
district / city representative whose education was 
"advanced" and North Kayong District 
representing districts / cities that were only 11 
years of age (districtexpansion in 2007). The 
selection of schools is based on the accreditation 
category (Gembala baik High School "A" and 
High School Santun Untan "B). Furthermore, 
after setting the respondent's school, the classes 
surveyed are classes X, XI, and XII. The number 
of respondent students is set at 20 people in grade 
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level or around 60 students per school. The 
teacher and parents of the respondents are 
determined by the respondent's school. 
Especially parents of students are parents of 
students who are also determined as respondents. 
From the criteria for determining respondents 
obtained total respondents, 158 students, 143 
parents of students, and 69 teachers. 
The instrument used consisted of an 
assessment questionnaire from students, teachers, 
and parents. Students and parents got the same 
questionnaire, which was 48 response items, but 
there were adjustments to the editorial. 
Instruments for teachers are constructed 
separately with 58 items of response. 
The research instrument covers aspects 
of encouragement records. The category of 
effective encouragement - ineffective in 
encouraging students. The characteristics of 
students motivated to make changes by the 
teacher's descriptive notes are (1) students read 
and understand the teacher's notes and (2) change 
actions according to the teacher's descriptive 
notes. Student assessments are obtained by 
questionnaires or discrete scales of "appropriate" 
- "inappropriate" and continuum scales. The main 
questions in the instrument are (a)whether 
students read the teacher's descriptive notes, (b) 
students understand the teacher's descriptive 
notes, (c) whether the teacher's notes correspond 
to the problems experienced by students in 
accordance with quantitative values or numbers 
printed on report cards, ( d) whether the teacher's 
notes give rise to enthusiasm or desire to improve 
themselves, and (e) have there been actions 
students have improved themselves 
Data analysis used descriptive 
statistical procedures (mean and presentation). 
Average and percentage analysis to determine the 
relative number of respondents who responded 
(answered) certain items. Thus it can be 
concluded that the number of respondents who 
gave the same or different opinion on an item. In 
addition, it is interesting to analyze the level of 
relations (r product moment) between the 
response of students and parents and different 
tests (with t-test) between parents and between 
students from the school that is the location of the 
respondents. 
RESULT AND DISCUSSION 
Result 
 
This research is about to reveal: (1) Description 
of the coverage aspects of descriptive notes 
conducted by the teacher on student report cards; 
(2) Description of the efforts of the teacher to 
make descriptive notes on student report cards; 
(3) Power encouragement of descriptive teacher 
notes on report cards against students. 
Data on the three research objectives 
were extracted from 158 students, 143 parents, 
and 69 teachers. 
 
1. Description of coverage aspects of 
descriptive notes that teachers do on student 
report cards. 
 To get information related to "aspects 
that are used as the basis of teacher's descriptive 
notes on student report cards", the same questions 
are asked to the teacher, students, and teachers 
about (a) aspects of what the teacher notes in the 
student report card, (b) matters are considered 
important in making descriptive notes on student 
report cards, and (c) the contents of the teacher's 
descriptive notes in student report cards. 
 
Table 1: Percentage of Aspects of Teacher's 
Descriptive Notes on Student Report 
Cards According to Teachers, Parents, 
and Students 
 
For questions about "aspects recorded by 
teachers in student report cards", information was 
obtained that the teacher recorded were (a) 
knowledge (teacher 28%, students 16%, and 
parents 22%), (b) skills (teacher 23%, students 
19%, and parents 22%), (c) attitudes (teachers 
35%, students 23%, and parents 27%), (d) do not 
know, filled in applications (teacher 1%, students 
1%, and people 1% old). So, for this question 
information is obtained that there is a balance 
between knowledge, skills, and attitudes in the 
teacher's descriptive notes. Comparison of the 
proportion of aspects recorded by the teacher in 




Teachers Parents Students 
Cognitive 28 22 16 
Skill 23 22 19 
Attitude 35 27 23 
Total 84 87 87 
Not know 1 1 1 
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Graph 1: Aspects of teacher's descriptive notes 
on student report cards 
Aspects that are considered important in 
making descriptive notes on student report cards 
are (a) writing / naming students (teacher 36%, 
students 28%, and parents 31%), (b) mentioning 
student behavior (teacher 58%, students 42%, 
and 40% parents), (c) ways of completing 
assignments (73% teachers, 29% students, and 
33% parents), (d) student attitudes in class (69% 
teachers, 21% students, and people old 20%), (e) 
attendance of students (teacher 72%, students 
39%, and parents 39%), (f) congratulations on 
changes in student behavior (teacher 75%, 
students 72%, and parents 68%) , (g) avoid 
negative labels (83% teachers, 70% students, and 
68% parents), (i) write rescue words (85% 
teachers, 77% students, and 76% parents). Of all 
respondents' answers, it was concluded that the 
most important thing to note in student report 
cards was "giving words of encouragement" and 
"student behavior". The aspect that gets the least 
attention is "mentioning the name of the student" 
in making notes. 
The contents of the teacher's descriptive 
notes and respondents' assessments include (a) 
the achievement of learning outcomes that are 
complete and carried out by students (70% 
teacher, 84% students, and 89% parents), (b) 
aspects that require a lot of help (19% teacher, 
students 13%, and 16% parents), (c) what 
students must do in improving learning outcomes 
(13% teachers, 30% students, and 31% parents), 
and (d) answers do not know, because they are 
filled with computer applications (teacher 2%, 
students 3%, and parents 3%). It can be 
concluded that the most important content in 
making descriptive notes is the achievement of 
learning outcomes that are complete and done by 
students, while the statement that the teacher does 
not know because it is filled with applications is 
only recognized by 3% of teachers. 
 
2. Description of the efforts of the teacher to 
make descriptive notes on student report 
cards. 
The teacher's attempt to make a descriptive note 
on the student report card is explored with 
questions (a) whether the teacher writes his own 
descriptive note on the student report card, (b) 
whether the student reads the teacher's notes on 
the report card, (c) whether the teacher's notes on 
student report cards are based on data 
comprehensive, (d) how the teacher views the 
task of writing descriptive notes on student report 
cards, (e) what is done before writing descriptive 
notes on student report cards. For questions, (a) 
whether the teacher wrote the descriptive note 
himself, 43% of the teachers stated their own 
writing and 55% said they did not write 
themselves. When viewed by the school, those 
who write themselves 0% in the Gembala baik 
High School, 46% in the Senior High School, and 
69% in the High School in the KKU. Conversely, 
100% in Gembala baik High School said they did 
not write themselves, but used applications 
prepared by the school, 53% of teachers in Santun 
High School used the application, and 28% in 
SMA in KKU who used the application. The 
answers given by students and parents are more 
confident that the teacher's notes are made by 
themselves (69% students and 71% parents). The 
important thing that can be concluded is, in 
schools that have complete facilities such as 
Gembala baik High School, there is a tendency 
for descriptive note writing to use available 
applications. 
The answer to the question about the 
teacher's beliefs whether students read and 
understand the notes was 30% reading, 38% 
understood, 46% were written according to 
students' problems, convinced 45% could 
encourage students, and 15% of teachers believed 
the notes made changes to students. Furthermore, 
whether the student report cards are made based 
on comprehensive data, 65% of teachers state 
"yes" and 35% state that they use certain data. 
This answer is in line with students 'answers 
stating 46% of teachers' notes are "very focused" 
(52% parents) and 47% "quite focused" (48% 
parents). 
For the question, "what is done before 
writing descriptive notes on student report cards" 
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is stated by the teacher (1) to be positive and 
avoid negative labels on students (21%), (2) 
believe that each student can change (21%), (3) 
prepare student data (17%), (4) pay attention to 
student anecdotal records (23%), (5) discussions 
with colleagues (12%, and declare "do not know" 
because there is an application (4%). the teacher 
has done his job by considering the aspects 
needed. 
Questions about, "how do teachers view 
the task of writing descriptive records on student 
report cards?" The teacher stated, must be in 
accordance with basic competencies (51%), only 
3% formality (5% in Gembala baik High School), 
troublesome teachers (1%), a good thing because 
to encourage students (64%), have succeeded in 
encouraging students (16%), and those who 
answered "do not know" (3%). So, according to 
the teacher's opinion "descriptive notes" on 
student report cards is a good thing, because it is 
intended to encourage students. 
 
3. Power encouragement of teacher descriptive 
notes on report cards to students. 
Answering the question about "do students apply 
teacher notes", the teacher answered "always" 
10%, "often" 41%, "sometimes" 46% (except for 
the Gembala baik High School, sometimes 
reaching 65%). For the question of whether the 
teacher's descriptive notes have succeeded in 
"encouraging" students, the teacher said "quite 
enthusiastic" (54%), except for the Gembala baik 
High School (65%). Student and parent answers 
contradict the teacher's opinion. For descriptive 
notes it is stated "good, to encourage students". 
Only 10% (8% in Gembala baik High School, 
10% in Senior High School, and 13% in High 
School in KKU) said "successfully encouraging 
students". The rest of the students said "must be 
adjusted to the competencies of students" (54%) 
and "only formalities" (10%). According to 15% 
of students' parents, the teacher's descriptive 
notes succeeded in encouraging students. In 
general, both teachers, students, and parents 
require that the teacher's descriptive notes must 
be in accordance with the students' basic 
competencies. So, overall, according to students 
and parents, the teacher's descriptive notes "have 
not succeeded" in encouraging students. 
 
Discussion 
This discussion first looks at whether 
there are differences of opinion between students, 
teachers, and parents in the Gembala baik High 
School (X = respondents who represent schools 
with the category "A") with students, teachers, 
and parents of SMA Santun Untan, and (Y = 
respondent who represent schools in the "B" 
category) and with students, teachers, and high 
school parents in Sukadana Kayong Utara (Z) as 
schools that represent districts are relatively 
"undeveloped" in their education. The difference 
test is done between X and Y; between X and Z, 
and between Y and Z. For students, the value of 
T-countXY = 0.4606, T-countXY= 0.2551, T-countXY= 
0.2247, all smaller than Ttableα0.05 = 1.684. This 
means that there are no differences in the 
assessment of students from the three different 
schools in that category. This can be seen also 
from the average opinion of students from the 
three schools, which are almost the same, namely 
the Gembala baik High School 37.15, SMA 
Santun Untan 37.75, and SMA in Sukadana 
Kayong Utara 32.92. For parents of students, the 
value of T-countXY = 0.4304, T-countXY = 0.2885, T-
countXY = 0.2326 all of which are smaller than 
Ttableα0.05 = 1.684. This means that there is no 
difference in the assessment of parents of 
students from the three different schools in that 
category against the teacher's descriptive notes on 
student report cards. This can be seen also from 
the average opinion of parents of the three 
schools almost the same, namely Gembala baik 
High School 37.31, Senior High School Santun 
Untan 38.42, and High School in Sukadana 
Kayong Utara 33.52. 
To examine more deeply, researchers 
also saw whether there was a relationship 
between the assessment of students and parents 
in the three schools. It turned out that the 
calculation of rxy in the Gembala baik High 
School "was very high, which was 0.99, rxy in 
Santun High School was" very high ", namely 
0.97, and rxy at Sukadana High School KKU, 
which was 0.97. 
From the different test and test the 
relation between the assessment of students and 
parents (in the three schools) it can be concluded 
that the evaluation of the two groups of 
respondents was "compelling" to the descriptive 
notes made by the teacher on student report cards. 
This means that both individually (each school 
and each group of respondents) and together 
(combined) the assessment can be trusted. 
 Coverage aspects of teacher's descriptive 
notes on student report cards. The aspects 
recorded by the teacher in the student report card 
include knowledge, skills, and attitudes. Note 
that all three aspects are quite balanced. This 
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means that the teacher pays attention to all 
aspects of the value that is in the student report 
card. In making note of the teacher paying 
attention, writing / mentioning the name of the 
student, student behavior, how to complete the 
assignment, the attitude of the students in the 
class, the presence of students, avoiding negative 
labels and writing the words of the savior. Of all 
respondents' answers, it was concluded that the 
most important thing to note in student report 
cards was "giving words of encouragement" and 
"student behavior". The aspect that gets the least 
attention is "mentioning the name of the student" 
in making notes. The contents of the teacher's 
descriptive notes include; achievement of student 
learning outcomes, aspects that require a lot of 
help, and efforts to improve learning outcomes. 
The most important content in making 
descriptive notes is the achievement of student 
learning outcomes. The information obtained is 
relevant to the opinion of Komarudin (2015) 
which states that the teacher's encouragement 
record on student report cards is sentences that 
encourage and explain that students have tried, 
and that process is recorded as a form of 
appreciation. 
 Description of the efforts of the teacher 
to make descriptive notes on student report cards. 
The most important thing expressed in this 
section is (a) whether the teacher writes his own 
descriptive note on the student report card, (b) 
whether the student reads the teacher's note on the 
report card, (c) does the teacher record on student 
report cards based on comprehensive data (d) 
how the teacher views the task of writing 
descriptive notes on student report cards, (e) what 
is done before writing descriptive notes on 
student report cards. From these questions it was 
revealed that some teachers (43%) wrote their 
own descriptive notes on student report cards, 
while 55% did not write themselves, because 
computer applications were already available. 
Disappointing enough was information that only 
about one-third of students ability in reading and 
understanding teacher notes. Even only 15% of 
teachers believe students apply the notes made. 
However, most teachers said the note was good 
for encouraging students. This is in accordance 
with the opinion of (Canfield, 1990) which can 
be concluded that teacher's descriptive notes can 
encourage students in positive things. 
 The teacher's assessment method has 
described the aspects and stages of the 
assessment of attitudes, knowledge, and skills, 
namely (a) observing the behavior of students 
during learning, (b) recording the behavior of 
students using observation/ observation sheets, 
(c) following up on observations , and (d) 
describe the behavior of students (Permendikbud 
No. 23 of 2016, concerning Educational 
Assessment Standards). The important thing that 
must be considered by the teacher is that students 
are unique individuals, therefore the strengths 
and weaknesses of one another are not the same 
(Yigit, I. H., & Tatch, 2017). Including the 
complexity of determining problems related to 
subject matter. 
 The encouragement power of teacher 
descriptive notes on report cards to students. The 
information revealed from the power of 
encouragement of the teacher's descriptive record 
is that only a small proportion of students and 
parents acknowledge that the descriptive notes 
made by the teacher can encourage students. In 
other words, according to students and parents 
the teacher's descriptive notes are ineffective or 
have not succeeded in encouraging students. This 
is different from the overall opinion of the teacher 
stating that the notes made can encourage 
students to improve learning outcomes, changes 
in attitudes, and behavior. The effectiveness 
requirements of the descriptive notes according 
to teachers, students, and parents is that the 
descriptive notes on report cards must be in 
accordance with the problems and characteristics 
of the individual students (Jacobs, 2012); 
(Walberg & Greenberg, 1997). 
 
CONCLUSIONS AND SUGGESTIONS 
 The aspects included in the descriptive 
notes made by the teacher on student report cards 
are knowledge, attitudes, and skills. These 
aspects are illustrated in the details of the 
teacher's descriptive notes including the mention 
of student names, behavior, how to complete 
tasks, attitudes, attendance, writing 
congratulations on changing student behavior, 
avoiding negative labels, and writing 
encouraging words. About the contents of the 
teacher's descriptive notes, consisting of the 
achievement of complete learning outcomes and 
the things students must do. In making 
descriptivenotesthere are some teachers who 
write themselves and others use computer 
application facilities at school. From the notes 
made, it turns out that one-third of students in 
ability reading and understanding teacher's notes. 
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This is in line with the teacher's opinion stating 
that only a small percentage of students apply the 
notes made. However, most teachers said the note 
was good for encouraging students. Power 
encouragement of descriptive records of teachers 
recognized by students and parents has not been 
effective and has not been able to encourage 
students. In other words, according to students 
and parents the teacher's descriptive notes are 
ineffective or have not succeeded in encouraging 
students. 
 Based on the results of the research that 
has been done, the teacher was advised when 
making descriptive notes that the teacher used 
comprehensive data, avoided negative labels, 
enriched and used different vocabulary that could 
encourage students, paid attention to students' 
uniqueness, and paid attention to cases that really 
faced by students. 
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